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Year 2 End of Year National Expectations 2024-2025




This booklet contains information about the national expectations for year 2 children by the end of year 2. 
These are the current expectations of attainment by the end of Year 2 as stated in the National Curriculum. These statements are introduced and revisited throughout the year in a variety of contexts. 
Your child will be working on these objectives throughout the year and we will keep you up to date with the progress they are making. 
Please remember not all children will reach the same point by the end of the year. So what is most important is the amount of progress your child makes during the year in order to reach their potential and the targets we have set. 
We hope you find the attached information useful. Please ask if you have any questions.










	





Phonics Screening Checks 2025
If your child did not meet the expected standard during the Phonics Screening Check in Year 1, they will sit the National Phonics Screening check during the week beginning 9th June 2025.



Reading
These are the current expectations of attainment by the end of Year 2. These statements are introduced and revisited throughout the year, in a variety of contexts. 
This booklet contains information about what is expected of your child throughout year 2, and the expected level we are working towards for the end of the year.
Year 2 End of Year Expectations
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These are Year 2 Common Exception Words. Children are expected to read these words fluently, and spell them without support.
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[image: ]Here is an example of a text a year 2 expected level child should be able to read by the end of the year. 













In Year 2, children are then expected to be able to answer questions based on the text they have read. They may need to make inferences and deductions or look for information written in the text.
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[image: ]Handwriting expectations for the end of Year 2




In Year 2 all children are expected to join their handwriting.





Spelling and composition expectations for the end of Year 2


[image: ]













Vocabulary and punctuation expectations for the end of Year 2
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Handwriting and Letter Formation Guide. 
Please use the following guide when supporting your child at home with their writing. 
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Maths 

The principal focus of mathematics teaching in Key Stage 1 is to ensure that pupils develop confidence and mental fluency with whole numbers, counting and place value. This should involve working with numerals, words and the four operations (addition, subtraction, multiplication and division), including practical resources (for example, concrete objects and measuring tools
At this stage pupils should develop their ability to recognise, describe, draw and compare and sort different shapes and use the related vocabulary. Teaching should also involve using a range of measures to describe and compare different quantities such as length, mass, capacity/volume, time and money. 
By the end of Year 2, pupils should know the number bonds to 20 and be precise in using and understanding place value. 
Pupils should read and spell mathematical vocabulary. 
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Below are some examples of the methods we use in class for the different areas taught in Maths. These will be beneficial when supporting your child at home, as using the same method taught in school will aid their understanding and consolidate current learning.
Number and place value
Addition 
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Multiplication and Division
Fractions
Measure
Geometry
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Year 1 and 2 Common Exception Words

door
floor
poor
because
find
kind
mind
behind
child
children
wild
climb
most
only
both
old
cold

Year 2

gold
hold
told
every
great
break
steak
pretty
beautiful
after
fast
last
past
father
class
grass
pass

plant
path
bath
hour
move
prove
improve
sure
sugar
eye
could
should
would
who
whole
any
many

clothes
busy
people
water
again
half
money
Mr
Mrs
parents
Christmas
everybody
even

o
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Dora rushed around the house gathering
up things she did not want. “I must

be generous,” she said. “I must take
everything. It is for a very good cause.”

Dora pushed her pram to and from the
jumble sale hall. But as time went on,
it got harder and harder to part with her
precious finds. She could not help sniffing
‘when she said goodbye to the bicycles
and she cried as she wheeled away the lampshade.

Dora was exhausted when she got home. But when she looked around
her house, she was pleased to see that there was so much space. There
‘was also a lovely carpet on the floor that she hadn't seen for years.

But all that night, Dora couldn’t get to sleep. She lay in the empty
darkness thinking of all her precious things. She was sure they must be
feeling unloved and unwanted. She could almost hear them calling to
her, ‘Come back and save us!’
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@ Why did Dora want to give things to the jumble sale?
‘Write two reasons.

1.

(page 10)

Dora cried as she pushed her pram away for the last time.
Why was she sad?
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The pupil can, after discussion with the teacher:

* write simple, coherent narratives about personal experiences and those of others
(real or fictional)

* write about real events, recording these simply and clearly

* demarcate most sentences in their writing with capital letters and full stops, and use
question marks correctly when required

* use present and past tense mostly correctly and consistently

* use co-ordination (e.g. or / and / but) and some subordination (e.g. when / if / that /
because) to join clauses

* segment spoken words into phonemes and represent these by graphemes, spelling
many of these words correctly and making phonically-plausible attempts at others

o spell many common exception words*

« form capital letters and digits of the correct size, orientation and relationship to one
another and to lower-case letters

* use spacing between words that reflects the size of the letters.
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The pupil can, after discussion with the teacher:

write effectively and coherently for different purposes, drawing on their reading to
inform the vocabulary and grammar of their writing

make simple additions, revisions and proof-reading corrections to their own writing
use the punctuation taught at key stage 1 mostly correctly”
spell most common exception words*

add suffixes to spell most words correctly in their writing (e.g. -ment, —ness, —ful,
—less, —ly)*

use the diagonal and horizontal strokes needed to join some letters.
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As part of a topicon
endangered animals, pupils
read some ‘Just So’ stories and
watched video clips of ‘Tinga
Tinga Tales’. They then wrote
their own version of a ‘Just So’
story, explaining how their
chosen animal had come to be
asitis

* Correct and consistent use of
the past tense in the narrative,
with the present tense used
appropriatelyin the dialogue

« Different past tense forms used
appropriately: the past
progressive (was cheering) to
mark an action in progress, and
the simple past (ran) for a
completed action
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Capital letters for names, the
start of sentences and the
personal pronoun / used
correctly and consistently

Full stops and exclamation
marks consistently demarcate
sentences

The Interim teacher
assessment framework defines
‘some’ as indicating that the
skill / knowledge is starting to
be acquired, and is
demonstrated correctly on
occasion, but is not consistent
or frequent
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Working at the expected standard

The pupil can:
« read scales* in divisions of ones, twos, fives and tens
« partition any two-digit number into different combinations of tens and ones, explaining
their thinking verbally, in pictures or using apparatus
« add and subtract any 2 two-digit numbers using an efficient strategy, explaining their
method verbally, in pictures or using apparatus (e.g. 48 + 35; 72— 17)

« recall all number bonds to and within 10 and use these to reason with and calculate
bonds to and within 20, recognising other associated additive relationships
(e.0.1f7+3=10,then 17 +3=20;if 7 ~3 = 4, then 17 — 3 = 14; leading to if 14 + 3 =
17,then 3+ 14 =17,17 - 14 =3 and 17 -3 = 14)

« recall multiplication and division facts for 2, 5 and 10 and use them to solve simple
problems, demonstrating an understanding of commutativity as necessary

o identify /s, 'z, /2 , /s, %, of a number or shape, and know that all parts must be equal
parts of the whole

* use different coins to make the same amount

« read the time on a clock to the nearest 15 minutes

« name and describe properties of 2-D and 3-D shapes, including number of sides,
vertices, edges, faces and lines of symmetry.
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Working at greater dep!

The pupil can:

read scales* where not all numbers on the scale are given and estimate points in
between

recall and use multiplication and division facts for 2, 5 and 10 and make deductions
outside known multiplication facts

use reasoning about numbers and relationships to solve more complex problems
and explain their thinking (e.g. 29 + 17 = 15 + 4 + [J; ‘together Jack and Sam have
£14. Jack has £2 more than Sam. How much money does Sam have? etc.)

solve unfamiliar word problems that involve more than one step (e.g. ‘which has the
most biscuits, 4 packets of biscuits with 5 in each packet or 3 packets of biscuits with
10 in each packet?’)

read the time on a clock to the nearest 5 minutes

describe similarities and differences of 2-D and 3-D shapes, using their properties
(e.g. that two different 2-D shapes both have only one line of symmetry; that a cube
and a cuboid have the same number of edges, faces and vertices, but different
dimensions).
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+ Done with some input from

class teacher.
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The pupil can:
* read accurately most words of two or more syllables
* read most words containing common suffixes*
* read most common exception words.*

In age-appropriate’ books, the pupil can:

* read most words accurately without overt sounding and blending, and sufficiently fluently
to allow them to focus on their understanding rather than on decoding individual words?

* sound out most unfamiliar words accurately, without undue hesitation.
In a book that they can already read fluently, the pupil can:

o check it makes sense to them, correcting any inaccurate reading

* answer questions and make some inferences

e explain what has happened so far in what they have read.




image3.tmp
The pupil can, in a book they are reading independently:
* make inferences

* make a plausible prediction about what might happen on the basis of what has been
read so far

* make links between the book they are reading and other books they have read.




